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Abstract 
 

Curriculum refers to all the educational activities of the school, and it is broader. Teachers are changing the behaviour of students in 

terms of growth in career and knowledge. Conflict-inducing attitudes of teachers and students have a negative impact, and they can ham-

per students’ learning processes. Effective conflict management not only reduces disruption to the learning process but also supports the 

development of students' social and emotional skills, such as problem solving, empathy, and communication. To initiate a process of 

conceptual change, the students must be motivated and interested in the topic, activate their prior knowledge, and have certain epistemo-

logical beliefs and reasoning abilities adequate to deal with the given problem. The objective of the paper is to identify the students’ psy-

chological conflict in the curriculum who promotes school education to higher education. Therefore, to gain the objective, the data was 

collected from the 240 students by using a cloud-based Linux Operating System supporting a questionnaire application. Out of 240 Stu-

dents, 180 students’ data were chosen by using Likert scaling and interviewing method. Descriptive Statistics and Percentage Analysis 

have been implemented for analysis. Finally, it was concluded that Administrators of the Institutions and teachers must concentrate to 

create positive thought towards selection of Course, Curriculum, learning infrastructure, Technological implementation in classroom, 

Future career by using welcoming, orientation, skilled teacher’s lectures, training programmes, enriched laboratory facilities and it 

should be reduced stigma around mental health. In addition, teachers must concentrate on creating the course plan for their handling 

courses before starting the class, and the management should concentrate on creating positive thoughts about the course through the Wel-

coming booklet. 
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1. Introduction 

Curriculum is broadly defined as the entirety of student experiences that occur in the educational process [16]. The term often refers spe-

cifically to a planned sequence of instruction, or to a view of the student’s experiences in terms of the educator’s or school instructional 

goals with instructional content, materials, resources, and processes for evaluating the attainment of educational objectives [16].  Curricu-

lum is a much broader concept, whereas syllabus is much narrower [16].  

Teaching is a challenging role, often with five to six classes per day [1]. Apart from that, the teachers must prepare lesson plans, stu-

dents’ assignments correction and classroom responsibilities [1].  Lecturers’ primary task is to transform, develop, and disseminate Sci-

ence and Technology through Education, Research, and Community Service [11]. Understanding students' experiences with psychologi-

cal safety and its interaction with conflict is crucial to inform project-based learning (PBL) pedagogy [2]. In educational settings, conflict 

is an unavoidable phenomenon, arising from differences in perceptions, goals, or needs between individuals, students, teachers, and other 

stakeholders [3]. 

1.1 Nature of Conflict 

Conflict-inducing attitudes of teachers and students face a negative impact, and it can hamper students’ learning processes and their psy-

chological well-being in educational institutions [9]. Ineffective conflict management in schools can lead to disruptions in the learning 

process, decreased student academic performance, reduced teacher morale and motivation, and a deterioration of the overall school cli-

mate [3]. Effective conflict management not only reduces disruption to the learning process but also supports the development of stu-
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dents' social and emotional skills, such as problem solving, empathy, and communication [3]. Internal factors such as character differ-

ences, academic pressure, and lack of social skills can trigger conflict between students themselves or between students and teachers [3]. 

External factors, such as parental pressure, social expectations, and social media influences, also play a role in creating tension in the 

school environment [3]. Conflict management in an educational context, it has been shown that proactive and positive approaches to 

conflict have a major impact on all aspects of school life [3].  

Inconsistency, because of administrative processes, procedures, and interpersonal relationships, is inevitable in schools, since schools are 

composed of many heterogeneous stakeholders such as teachers, principals, supporting staff, students, etc., and constitute human-

centered social organizations that are characterized by a high level of interaction [14]. Divergence may differ in different working envi-

ronments in terms of dissimilarities in attitude, differences in perceptions, values, tasks, interests, competitions, mistakes or ignorance, 

absenteeism, etc [15]. 

Organizational conflicts can be divided into two categories, i.e., interpersonal and team-based, and can also be classified into four sepa-

rate categories: a. hierarchical conflicts, b. functional conflicts, c. executive conflicts, and d. conflicts between formal and informal or-

ganization and which have been listed by Bourantas (2015) and Makrygiannis (2019) [14]. In terms of their effects, two types of conflict 

can be identified in the context of organizational conflicts, i.e., functional or constructive conflicts, which serve organizational goals and 

increase organizational efficiency, and dysfunctional or destructive conflicts, which hinder organizational performance [14]. 

1.2 Conflict in the Classroom 

One of the main challenges faced by teachers is managing conflict in the classroom, which can arise from differences of opinion, compe-

tition between students, or even conflict between teachers and students [12]. Over the past two decades, Conflict Resolution Education 

(CRE) programs have educated children about constructive approaches to managing conflict in their schools and communities [5]. Re-

garding the capacity of stakeholders involved in school conflicts, it can be reported that conflicts can take place among students them-

selves, and between students and teachers, students and the principal, and the principal and teachers [14]. 

The mediation program approach, the process curriculum approach, the peaceable classroom approach, and the peaceable school ap-

proach [5]. Although changes in program models are apparent since the creation of this taxonomy, it is still a useful distinction [5]. The 

mediation program approach often includes peer mediation programs, where students are trained in conflict resolution techniques and 

facilitate the mediation of disputes among their peers [5].  

 In the process curriculum approach, students are taught the conflict curriculum as a separate course, a distinct curriculum outside regular 

class time or as a daily or weekly lesson in a related content curriculum [5]. The peaceable classroom approach is a whole-classroom 

methodology that incorporates CRE into the core subjects of the curriculum and classroom management strategies [5]. The purpose of 

probing students’ feelings is that such feelings are related to student recognition of anomalous situations and can affect future steps in 

student learning [8]. Although numerous studies have focused on the constructive behavior of educators, the literature regarding the de-

structive demeanors of educators is scarce [9]. Additionally, some studies have found that some teachers are professionally unskilled and, 

hence, use outdated teaching techniques [9] 

Overcoming difficult life situations is interconnected with the effectiveness of semantic regulation, the ability to turn traumatic experi-

ence into a basis for further growth and development [10]. EI training can help teachers develop skills to manage classroom conflict, 

provide emotional support to students, and create an inclusive learning environment [12]. Meanwhile, students can learn to recognize and 

manage their emotions, improve communication skills, and strengthen learning motivation [12]. 

1.3 Psychological Conflict 

In psychology, attention is focused on the fact that it is important not only to comprehend a traumatic event as an experience, the for-

mation of new meanings, but also to immerse it in a broader semantic context of personal value relations [10].  Psychological safety and 

conflict management are pivotal components of teamwork, yet despite their significance, research in engineering project-based learning 

(PBL) contexts is scant [2]. Psychological conflict disturbs energy flow due to destructive wave interferences that create discord between 

the bio-field and physical body [6].   

Theoretical studies showed that advance organizers are a form of cognitive thinking stimulation in learning that can encourage motiva-

tion, and the information conveyed at the beginning of learning is more meaningful, which has been stated by Dolezal et al. (2003) [7]. 

To initiate a process of conceptual change, a cognitive conflict must be “meaningful” for the student, which means that the student must 

be motivated and interested in the topic, activate their prior knowledge, and have certain epistemological beliefs and reasoning abilities 

adequate to deal with the given problem [8]. 

2. Literature Survey 

Megha Thakur et.al studied conflict and its psychological influences on the teachers, and the study carried out 645 schoolteachers from 

aided and unaided schools in Karnataka. Through the research, it was found that gender did not influence their role and recommended 

providing a friendly working environment for them for their well-being. Mark Vincent Huerta et.al studied first-year engineering stu-

dents’ psychological safety and conflict in their Project-Based Learning (PBL). The study was carried out with 82 students via written 

reflections.  Students often hesitate to share their ideas and fear negative judgments.  But the senior students discussed their ideas openly 

and engaged in healthy task conflict. Erwin et.al Studied conflict management strategies between the students, teachers, and staff in the 

school environment. They suggested that the management and teachers use mediation techniques, negotiation, and training to handle 

emotions for reducing the conflict and promote peace. 

Tricia S Jones states in their research paper about conflict resolution education that teaching models and ways of teaching teachers 

should be culturally meaningful and have a variety of processes. In addition, practices and skills will help to develop the skills and 

knowledge on interpersonal and institutional conflicts, and they create a very safest feel of welcoming feel. Nader Butto presented the 

relationship associated with the conflict of the physical body based on bio-field energy. Through this, it becomes evident that the interac-

tion between the psyche and the physical body influences an individual’s mental, physical, and social health, particularly under stress. 

Therefore, interventions have been developed for prevention and maintaining well-being. Saiful Prayogi et.al state that from their study is 

good teachers start lessons by establishing a setup for learning and getting attention for reaching goals.  
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Yeounsoo Kim and Lei Bao state that cognitive conflict is recognized as an important factor in conceptual change and used for develop-

ing constructivism-based curricula. In addition, cognitive conflict contributes to student anxiety while learning, if it is not addressed 

properly, it creates a negative impact on students’ achievement. Muhammad Rashid Ali et.al studied the negative relationship between 

students and teachers. In addition, the effects of psychological health and students’ outcomes. For that, data were collected from 130, 746, 

and 10 teachers, students, and institutions, respectively. Through path analysis, it was found that good learning environments and effec-

tive teaching have a direct relationship with the mental and behavioural outcomes of the students. In addition, discontent with university 

resources creates conflict, inducing attitudes in faculty members, and creates negative behavior in teachers towards students. 

Selezneva Y et.al studied the problem of resources which have been used by humans and the new reality on human adaptation. The diffi-

culty of forecasting, planning, high stress, personal potential, and possibilities of self-regulation as determinants of stability have been 

discussed. Finally concluded that people armed conflicts for a long time were forced to experience several negative emotional reactions. 

Firman et.al Aimed to test the influences of Interpersonal Conflict, Social Norms, Organizational Conflict, and Lecturer Occupational 

Stress by using the Structural Equation Modeling method on Lecturers in Jambi University.  They concluded that everyone has a differ-

ent way of thinking and perspective in interpreting the terms conflict and stress. Conflict and tension are phenomena with a broad dimen-

sion, both in social environments and professional interactions.  

Reri Berlianti et.al analyzed the influence of teachers’ Emotional Intelligence (EI) on conflict management in the classroom. It was found 

that teachers with high EI can recognize and manage emotional dynamics in the classroom. They are more effective in detecting potential 

conflicts, understanding students’ emotional needs, and designing strategies to manage behaviour. Rinat Hanukayev et.al presented the 

relationship between the way conflict was managed and the use of social-emotional learning in reference to the degree of influence of the 

emotional intelligence level of the 100 teachers. Concluded that the goal in conflict management is to attain a situation in which identify-

ing methodical and constructive thinking requires delayed responses, stopping for multi-spatial observation of all the parties involved. 

Christos Grammatikopoulos states that the causes of conflicts are personal and organizational, and are linked to differences in culture, 

ideas, aspirations, behaviors, and goals. Specifically, they may cause various emotions to school stakeholders, such as tension, anger, 

disappointment, a sense of worthlessness and resignation, and thinking of giving up. More specifically, in schools, conflicts are mostly 

caused by the way that tasks are performed, and result from personal differences, and the school's leadership. The implications of con-

flicts can be both negative (dysfunctional) and positive (functional). 

Kathryn Rai and Rajinder Singh reviewed the factors that cause conflicts in schools and the strategies adopted by schools for conflict 

resolution.  This study also recommends that school administrators be trained to identify at least some factors responsible for conflicts 

among their staff, even among the students at the school, so that they can resolve them in a better way. Tejal A Tailor stated that curricu-

lum refers to a planned sequence of instruction with instructional content, materials, resources, and the process of evaluating the attain-

ment of educational objectives. Curriculum and Syllabus are terms of education, imparted to the students by teachers. Curriculum refers 

to all the educational activities of the school, and it is broader. Syllabus, on the other hand, is the portion of study that should be covered 

in a subject, and it is narrower. 

Gerd Schulte-Körne states that 10–20% of children and teens suffer from mental health problems, leading to issues like attention deficits 

and poor school performance. His review reveals that 1–6% of children have hyperkinetic disorder and 4–6% experience learning disor-

ders such as dyslexia. Additionally, 4–5% deal with depression, which is more common in girls. These mental health issues can result in 

students repeating grades or dropping out. To address these problems, collaboration among teachers, doctors, and psychologists is crucial 

for early recognition and the establishment of effective school programs. Jeremy F Huckins et al. Examined how COVID-19 has impact-

ed mental health and behavior, focusing on college students. The study analyzed data collected through a smartphone app over two years 

to see how behaviors changed during the pandemic and if there was a link to news coverage about COVID-19. In winter 2020, the data 

revealed increased sedentary behavior and higher anxiety and depression levels among 217 participants.  

Tari et al. Emphasized the importance of adding psychology education to school curricula to support student mental health. Their find-

ings show that such programs, which include mental health literacy and social-emotional learning, can improve emotional resilience and 

reduce stress. The research advocates trauma-informed care, mindfulness practices, and collaboration among educators and mental health 

professionals while stressing the need for teacher training in these areas. Monika Chibb et al. Pointed out that mental health issues are 

increasing worldwide, stressing the need for improved support since the National Mental Health Programme began in 1982. The rise in 

students’ mental health problems underlines the critical roles of schools and teachers in promoting overall development and well-being.  

Pragya Dwivedi et al. studied the mental well-being of students and teachers during and after the pandemic through surveys, aiming to 

understand its effects on social skills and creativity in schools. Daniel Hernández-Torrano et al. Reviewed literature on university student 

mental health, finding that research in this area has grown significantly, focusing on several key topics, including mental disorders, stress, 

and counseling. Reshin Maharaj et al. investigated the mental health of international students in Australia, noting high levels of anxiety 

and depression linked to factors like loneliness and financial issues, calling for enhanced support. June T. Forsberg et al. Analyzed a 

teacher-led program in Gaza aimed at improving student performance amid conflict, finding significant benefits in school functioning 

and emotional self-regulation, with lasting effects observed after the program. 

3. Research Model 

The objective of this paper is to identify the students’ psychological conflict in the curriculum that promotes school education to higher 

education. Therefore, to achieve the objective, the data collected from the 240 students who transition from school education to higher 

education by using a cloud-based Linux Operating System supporting a questionnaire application. From the 180 students’ data, a sample 

has been chosen by using Likert scaling and interviewing methods to reach the objective of the research. The remaining 60 responses 

were incomplete and incorrect; therefore, those responses were removed at the stage of the data cleaning process. The questionnaire has 

been classified into five different divisions. 

i. Socio Profile 

ii. Transition Conflict 

iii. Matriculations 

iv. Classroom based Learning Supports 

v. Belief towards mental illness scale 

To gain knowledge about the socio profile of the student that influences their psychological conflict in the curriculum, the first division 

has been used. To gain knowledge about welcoming from school education to higher education, the second division “Transition Conflict” 

has been used.  Followed by “Matriculations”, the third division used to know how to create the psychological conflict, especially in their 
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curriculum. Followed by “Classroom-based Learning Supports” division used to gain the information about how the students are getting 

positive and negative influences in psychologically and what the things they are expecting from the institution, teaching staff members, 

and society. Finally, the “Belief towards mental illness scale” division has been used by the students to indicate how they are feeling 

towards their psychological well-being and thoughts about mental illness.  

The divisions’ socio profile, Transition Conflict, and Belief towards mental illness scale are not related to the curriculum, but the first 

two divisions are creating a psychological impact on the students, like “First impression is the best Impression”. The final division in-

cludes knowing the student’s mentality about the curriculum and mental illness. The administrators and teachers can provide positive 

thoughts if the students have negative thoughts about mental illness. The phrase “A known devil is better than an unknown angel” is 

thought the above mentioned. The following figure illustrates the architecture of the proposed research model. To conclude, the objective 

of the research, the big data and statistical approach have been used. For collecting the data from the students and teachers, the cloud-

based application used the information which has been stored in one of the big data tools, “PHPMyAdmin-sqlserver” has used. The con-

tribution of the big data tool is storing the data which have been collected from the respondents and the results of the analysis. To effi-

ciently execute the cloud application, the tool is used as more convenient to compare other tools because this tool continuously synchro-

nizes with the application. For identifying the result of analysis, the statistical approaches “Percentage analysis” and “Descriptive Statis-

tics” methods and “Regression analysis” have been used. 

 

 
Fig. 1: The architecture of the proposed research model. 

 

To find the students’ psychological conflicts towards primary schooling to higher education, the architecture has been designed and pre-

sented as Figure 1. According to this architecture, the questionnaire has been divided, as mentioned above. In these divisions, the "Socio 

Profile" division is related to other divisions to make an analysis and achieve the objective of the paper. "Socio Profile" division is classi-

fied into three parts like Age, Institution Type, and Gender. The “Transition Conflict" division is classified into three parts such as Wel-

coming, Induction, and Social Support. The “Matriculation" division is classified into two parts such as Articulation and Higher Educa-

tion/ Career. The "Classroom support" division is divided into two parts, like Curriculum/ Opportunities and Infrastructure. In the last 

division, "Beliefs about mental illness", 21 questions were designed to get responses from the respondents about mental illness due to the 

curriculum and infrastructure. 

4. Proposed Work 

Percentage analysis of Socio-Profile of the Respondents (A) 

Table 1 describes the socio-profile of the respondents. It illustrates that the majority (55.56%) of the respondents’ gender is Female, and 

(44.44%) respondents are male. The respondents are chosen from educational Institutions. The Arts & Science and Engineering Institu-

tions were selected equally for collecting the data from the respondents. Majority of the respondents (22.78%) age group is 19 Years of 

age. Followed by (22.22%) respondents' age group is 17 years. 

 
Table 1: Percentage analysis of Socio Profile of the Respondents 

S No Profile Number of respondents Percentage 

Age-wise Classification of the Respondents (A1) 
1 17 (A1A) 40 22.22 % 

2 18 (A1B) 31 17.22 % 

3 19 (A1C) 41 22.78 % 
4 20 (A1D) 33 18.33 % 

5 21 (A1E) 35 19.44 % 

Institution type-wise Respondents (A2) 
1 Arts & Science (A2A) 90 50 % 

2 Engineering (A2B) 90 50 % 

Gender-wise Classification of the Respondents (A3) 
1 Male (A3A) 80 44.44 % 

2 Female (A3B) 100 55.56 % 

 

Percentage analysis of Transition Conflict (B) 

Table 2 (B1) division illustrates that the transition conflict is on “Supportive Welcoming”. From the table division identified that “Is 

advanced technology used as an aid” the factor describes the advanced technology not used as an aid in the welcoming, which has been 

stated by most of the respondents (32.22%). The factors “Are there welcoming materials?” and “Are materials translated into appropriate 

languages?” occupied the second place which indicating that most institutions do not provide welcoming materials, and it is not translat-

ed into appropriate languages. From the factor “Are welcoming information materials used?” identified that some of the institutions were 

providing materials, but it is not satisfying the expectations of students. Table 2 (B2) division describes the transition conflict on “Orien-

tation and Follow-up Induction”. From the table division identified that most of the respondents (32.22%) provided “Yes” for the factor 

“Are different languages accommodated?” and the factor describes the different languages were accommodated in the Orientation and 
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Induction. Followed by (28.89%) of respondents expected “Need More” Induction and Orientation Programmes for reducing transition 

conflict. Table 2 (B3) division illustrates the transition conflict on “Social Supports”. From this division identified that most of the re-

spondents gave the positive response to the factors “Are special invitations used to encourage family involvement?” and “Are peer bud-

dies assigned?” From this response identified that the institutions supposed to involve the family members while welcoming, and peer 

buddies assigned for organizing the event.  

Descriptive analysis of Transition Conflict (B) 

The below-mentioned Table 6 describes the Variance Analysis of Socio Profile of the Respondents and Transition Conflict. The Socio 

profile of the respondents has been divided into three divisions. They are (i) Age-wise Classification of the Respondents (A1), (ii) Institu-

tion type-wise Respondents (A2), and (iii) Gender-wise Classification of the Respondents (A3). All three divisions are related to all three 

divisions of transition conflict for analysis. 

 
Table 2: Percentage Analysis of Transition Conflict 

A. Supportive Welcoming (B1) 

S 

No 
Particulars Yes  

Yes, Need 

More 
No  

If no, something you 

want?  

1 Are there welcoming materials? (B1A) 45 (25.00%) 42 (23.33%) 52 (28.89%) 41 (22.78%) 
2 Are there welcome signs? (B1B) 49 (27.22%) 49 (27.22%) 43 (23.89%) 39 (21.67%) 

3 Are welcoming information materials used? (B1C) 52 (28.89%) 49 (27.22%) 44 (24.44%) 35 (19.44%) 

4 Is a special welcoming booklet used? (B1D) 38 (21.11%) 51 (28.33%) 49 (27.22%) 42 (23.33%) 

5 Are materials translated into appropriate languages? (B1E) 48 (26.67%) 38 (21.11%) 52 (28.89%) 42 (23.33%) 

6 Is advanced technology used as an aid (B1F) 43 (23.89%) 42 (23.33%) 58 (32.22%) 37 (20.56%) 
B. Orientation and Follow-up “Induction” (B2) 

1 Are there orientations? (B2A) 48 (26.67%) 52 (28.89%) 36 (20.00%) 44 (24.44%) 

2 Are there introductory tours? (B2B) 46 (25.56%) 46 (25.56%) 37 (20.56%) 51 (28.33%) 
3 Are introductory presentations made? (B2C) 44 (24.44%) 44 (24.44%) 46 (25.56%) 46 (25.56%) 

4 
Are new arrivals introduced to special people, such as the prin-

cipal and teachers? (B2D) 
43 (23.89%) 48 (26.67%) 50 (27.78%) 39 (21.67%) 

5 Are special events used to welcome recent arrivals? (B2E) 44 (24.44%) 50 (27.78%) 39 (21.67%) 47 (26.11%) 

6 Are different languages accommodated? (B2F) 58 (32.22%) 40 (22.22%) 47 (26.11%) 35 (19.44%) 

C. Social Supports (B3) 
1 Are social support strategies used? (B3A) 43 (23.89%) 38 (21.11%) 45 (25.00%) 54 (30.00%) 

2 Are peer buddies assigned? (B3B) 59 (32.78%) 36 (20.00%) 39 (21.67%) 46 (25.56%) 

3 Are peer parents assigned? (B3C) 50 (27.78%) 38 (21.11%) 51 (28.33%) 41 (22.78%) 

4 
Are special invitations used to encourage family involvement? 

(B3D) 
44 (24.44%) 59 (32.78%) 39 (21.67%) 38 (21.11%) 

5 
Are special invitations used to encourage students to join in 

activities? (B3E) 
45 (25.00%) 47 (26.11%) 44 (24.44%) 44 (24.44%) 

6 Are advocates available when new arrivals need them? (B3F) 41 (22.78%) 54 (30.00%) 39 (21.67%) 46 (25.56%) 

 

Descriptive analysis of Socio profile of the respondents (A) and Supportive Welcoming (B1) in transition conflict (B) 

First, the Socio profile of the respondents (A) and Supportive Welcoming (B1) in transition conflict (B) relations were analyzed by using 

descriptive statistical methods. From the analysis it was found that, the age group of 17 years (A1A) students supports the factor “Are 

there welcoming materials? (B1A)” in the division of Supportive Welcoming (B1) in transition conflict with the Standard Deviation 

0.4960, the confidence level at 95% is 0.07337, the average value 2.525 and the variance is 19.6448. The age group of 18 years (A1B), 

19 years (A1C), Institution type “Engineering” Respondents (A2B), Male (A3A) and Female (A3B) group respondents of Gender-wise 

Classification (A3) students support the factor “Is a special welcoming booklet used? (B1D)” in the division of Supportive Welcoming 

(B1) in transition conflict with the Standard Deviation 1.0743, 1.0599, 1.1115, 1.0698 & 1.0698, the confidence level at 95% are 0.1598, 

0.1590, 0.1644, 0.1573 & 0.1573, the average values 2.7419, 2.6341, 2.7878, 2.575 & 2.575 and the variance 39.1814, 40.2403, 39.8709, 

41.5456 & 41.5456 respectively. The age group of 20 years (A1D) students supports the factor “Are there welcome signs? (B1B)” in the 

division of Supportive Welcoming (B1) in transition conflict with the Standard Deviation 1.1115, the confidence level at 95% is 0.1644, 

the average value 2.7878 and the variance is 39.8709. The age group of 21 years (A1E) students and Institution type “Arts and Science” 

Respondents (A2A) supports the factor “Are welcoming information materials used? (B1C)” in the division of Supportive Welcoming 

(B1) in transition conflict with the Standard Deviation 1.0952 & 1.0949, the confidence level at 95% is 0.1643 & 0.1633, the average 

values 2.6571 & 2.511 and the variance 41.2194 & 43.6026 respectively.  

Descriptive analysis of Socio profile of the respondents (A) and Orientation & Follow-up “Induction” (B2) in transition conflict (B) 

Followed by the Socio profile of the respondents (A) and Orientation & Follow-up “Induction” (B2) in transition conflict (B) relations 

was analyzed. From the analysis it was found that, the age group of 17 years (A1A) and Female (A3B) group respondents of Gender-

wise Classification (A3) students support the factor “Are special events used to welcome recent arrivals? (B2E)” in the division of Orien-

tation & Follow-up “Induction” (B2) in transition conflict (B) with the Standard Deviation 1.1404 & 1.1262, the confidence level at 95% 

are 0.1763 & 0.1665, the average values 2.65 & 2.6 and the variance 43.0368 & 43.3154 respectively. The age group of 18 years (A1B), 

19 years (A1C) and Institution type “Arts and Science” Respondents (A2A) students supports the factor “Are introductory presentations 

made? (B2C)” in the division of Orientation & Follow-up “Induction” (B2) in transition conflict (B) with the Standard Deviation 1.1107, 

1.1234 & 1.1133, the confidence level at 95% are 0.1652, 0.1685 & 0.1661, the average values 2.5806, 2.756 & 2.6111 and the variance 

43.0423, 40.7625 & 42.6389 respectively. The age group of 20 years (A1D), Institution type “Engineering” Respondents (A2B), Male 

(A3A) group respondents of Gender-wise Classification (A3) students support the factor “Are new arrivals introduced to special people 

such as the principal and teachers? (B2D)” in the division of Orientation & Follow-up “Induction” (B2) in transition conflict (B) with the 

Standard Deviation 1.0798, 1.0801 & 1.0801, the confidence level at 95% are 0.1597, 0.1588 & 0.1588, the average values 2.606, 2.4888 

& 2.5875 and the variance 41.4385, 43.4022 & 41.7466 respectively. The age group of 21 years (A1E) students supports the factor “Are 

there introductory tours? (B2B)” in the division of Orientation & Follow-up “Induction” (B2) in transition conflict (B) with the Standard 

Deviation 1.1534, the confidence level at 95% is 0.1730, the average value 2.6285 and the variance is 43.8820. 

Descriptive analysis of Socio profile of the respondents (A) and Social Supports (B3) in transition conflict (B) 

Followed by the Socio profile of the respondents (A) and Social Supports (B3) in transition conflict (B), the relations were analyzed. 

From the analysis it was found that, the age group of 19 years (A1C), Institution type “Engineering” Respondents (A2B), Male (A3A) 

group respondents of Gender-wise Classification (A3) students support the factor “Are social support strategies used? (B3A)” in the divi-
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sion of Social Supports (B3) in transition conflict (B) with the Standard Deviation 1.1483, 1.1501& 1.1501, the confidence level at 95% 

are 0.1723, 0.1691 & 0.1691, the average values 2.7804, 2.6333 & 2.7625 and the variance 41.3018, 43.6760 & 41.6333 respectively. 

The age group of 21 years (A1E) students supports the factor “Are peer parents assigned? (B3C)” in the division of Social Supports (B3) 

in transition conflict (B) with the Standard Deviation 1.1227, the confidence level at 95% is 0.1684, the average value 2.7142 and the 

variance is 41.3671. The age group of 18 years (A1B), Institution type “Arts and Science” respondents (A2A) supports the factor “Are 

special invitations used to encourage students to join in activities? (B3E)” in the division of Social Supports (B3) in transition conflict 

(B) with the Standard Deviation 1.1109 & 1.1082, the confidence level at 95% are 0.1652 & 0.1653, the average values 2.8709 & 2.5222 

and the variance 38.6976 & 43.9402 respectively. The age group of 17 years (A1A), 20 years (A1D), Female (A3B) group respondents 

of Gender-wise Classification (A3) students support the factor “Are advocates available when new arrivals need them? (B3F)” in the 

division of Social Supports (B3) in transition conflict (B) with the Standard Deviation 1.0847, 1.1008& 1.1008, the confidence level at 

95% are 0.1677, 0.1628 & 0.1628, the average values 2.575, 2.606 & 2.63 and the variance 42.1265, 42.2427 & 41.8573 respectively. 

Regression analysis of Transition Conflict (B) 

Followed by the socio profile of the respondents (A) and Transition Conflict (B1) factors implemented with the regression analysis. From 

this analysis, it was found that the maximum value of p appeared in A1, B1A, which is 7.5548. The lowest p value appeared in Gender, 

b1d, which is 1.0814. While making the analysis with A with Transition Conflict (B3) factors, the maximum p value appeared in A1, 

B3C, which is 9.9595. The lowest p value appeared in Institution Type (A2), B3B, which is 1.0632. From this analysis, it was concluded 

that the values of the factors p value >0.005. Therefore, these factors are not significant. 

Percentage analysis of Matriculations (C) 

Table 3 describes the analysis of Matriculation, and the division used to know how to create psychological conflict, especially in their 

curriculum.  The table illustrates Grade-to-Grade Articulation and Transitions to Higher Education / Career divisions. In the (C1) divi-

sion raised a question “Which of the following transition programs are in use?”. For this question, (33.89%) majority the respondents 

need more “survival” programs. Followed by (30.00%) of the students’ "warm-up" visits.  In addition, the students need more Orienta-

tion programs and counseling. In the (C2) division raised a question “Which of the following are used to facilitate transition to higher 

education and post-school living?”. For this question, (32.22%) majority the respondents need more “College Counseling” programs. 

Followed by (31.11%) of the students took "Vocational counseling" not provided by the institutions. 

Descriptive analysis of Matriculations (C) 

The below mentioned table 6 below describes the Variance Analysis of Socio Profile of the Respondents and Matriculation. The Socio 

profile of the respondents has been divided into three divisions. They are (i) Age-wise Classification of the Respondents (A1), (ii) Institu-

tion type-wise Respondents (A2), and (iii) Gender-wise Classification of the Respondents (A3). All three divisions are related to all the 

divisions of Matriculation for analysis. 

Descriptive analysis of Socio profile of the respondents (A) and Grade-to-grade and Program-to-program Articulation (C1) in Matricula-

tions (C) 

Followed by the Socio profile of the respondents (A) and Grade-to-grade and Program-to-program Articulation (C1) in Matriculations 

(C) relations was analyzed. The Institution type “Engineering” Respondents (A2B) supports the factor “Are orientations to the new situa-

tion provided? (C1A)” in the division of Grade-to-grade and Program-to-program Articulation (C1) in Matriculations (C) with the Stand-

ard Deviation 1.0677, the confidence level at 95% is 0.1570, the average value 2.4777 and the variance is 43.0928. 

 
Table 3: Percentage Analysis of Matriculation 

Grade-to-grade and Program-to-program Articulation (C1) 
Which of the following transition programs are in use? 

S.No Particulars Yes  Yes, Need More No  
If no, something 

you want?  

1 
Are orientations to the new situation provided? 

(C1A) 
47 (26.11%) 53 (29.44%) 46 (25.56%) 34 (18.89%) 

2 Is transition counseling provided? (C1B) 41 (22.78%) 53 (29.44%) 50 (27.78%) 36 (20.00%) 
3 Are students taking on "warm-up" visits? (C1C) 54 (30.00%) 43 (23.89%) 40 (22.22%) 43 (23.89%) 

4 Are "survival" skills taught? (C1D) 44 (24.44%) 61 (33.89%) 43 (23.89%) 32 (17.78%) 

5 
Is the new setting primed to accommodate the indi-

vidual’s needs? (C1E) 
49 (27.22%) 47 (26.11%) 38 (21.11%) 46 (25.56%) 

6 
Is there an early warning and support system for 

Students having problems adjusting? (C1F) 
41 (22.78%) 49 (27.22%) 50 (27.78%) 40 (22.22%) 

B. Transitions to Higher Education/Career (C2) 

Which of the following are used to facilitate transition to higher education and post-school living?  

1 Vocational counseling (C2A) 40 (22.22%) 44 (24.44%) 40 (22.22%) 56 (31.11%) 
2 College counseling (C2B) 35 (19.44%) 58 (32.22%) 43 (23.89%) 44 (24.44%) 

3 A mentoring program (C2C) 47 (26.11%) 45 (25.00%) 45 (25.00%) 43 (23.89%) 

4 
College prep courses and related activities 

(C2D) 
39 (21.67%) 44 (24.44%) 53 (29.44%) 44 (24.44%) 

5 Job training (C2E) 41 (22.78%) 51 (28.33%) 45 (25.00%) 43 (23.89%) 

6 Job opportunities on campus (C2F) 47 (26.11%) 44 (24.44%) 46 (25.56%) 43 (23.89%) 
7 A work-study program(C2G) 39 (21.67%) 50 (27.78%) 44 (24.44%) 47 (26.11%) 

8 Life skills counseling (C2H) 46 (25.56%) 39 (21.67%) 54 (30.00%) 41 (22.78%) 

 

The age group of 18 years (A1B), 21 years (A1E), and Female (A3B) group respondents of Gender-wise Classification (A3) supports the 

factor “Is transition counseling provided? (C1B)” in the division of Grade-to-grade and Program-to-program Articulation (C1) in Matric-

ulations (C) with the Standard Deviation 1.0621, 1.0633, & 1.0577 the confidence level at 95% are 0.1580,0.1595, & 0.1564 the average 

values 2.6129, 2.6, & 2.53 and the variance 40.6505, 40.8983 & 41.8094 respectively. The age group of 17 years (A1A) supports the 

factor “Are "survival" skills taught? (C1D)” in the division of Grade-to-grade and Program-to-program Articulation (C1) in Matricula-

tions (C) with the Standard Deviation 1.0353, the confidence level at 95% is 0.1601, the average value is 2.6 and the variance is 39.8198. 

The age group of 19 years (A1C), 20 years (A1D), Institution type “Arts and Science” respondents (A2A) and Male (A3A) group re-

spondents of Gender-wise Classification (A3) supports the factor “Is there an early warning and support system for Students having 

problems adjusting? (C1F)” in the division of Grade-to-grade and Program-to-program Articulation (C1) in Matriculations (C) with the 

Standard Deviation 1.0708, 1.0748, 1.0712 & 1.0753 the confidence level at 95% are 0.1607,0.1589, 0.1598, & 0.1581 the average val-

ues 2.7317, 2.4848, 2.6 & 2.4375 and the variance 39.2009, 43.2582, 41.2020 & 44.1172 respectively. 
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Descriptive analysis of Socio profile of the respondents (A) and Transitions to Higher Education/Career (C2) in Matriculations (C) 

Followed by the Socio profile of the respondents (A) and Transitions to Higher Education/Career (C2) in Matriculations (C), relations 

were analyzed. The age group of 17 years (A1A) and 20 years (A1D) supports the factor “Vocational counseling (C2A)” in the division 

of Transitions to Higher Education/Career (C2) in Matriculations (C) with the Standard Deviation 1.1274 & 1.1393 the confidence level 

at 95% are 0.1743 & 0.1685, the average values 2.675 & 3.0303 and the variance 42.1465 & 37.5997 respectively. The age group of 18 

years (A1B), 21 years (A1E) and Institution type “Engineering” Respondents (A2B) supports the factor “College counseling (C2B)” in 

the division of Transitions to Higher Education/Career (C2) in Matriculations (C) with the Standard Deviation 1.0631, 1.0651, & 1.0644, 

the confidence level at 95% are 0.1581, 0.1598, & 0.1565, the average values 2.6451, 2.5714, & 2.7111 and the variance 40.1926, 

41.4220, & 39.2610 respectively. The Institution type “Arts and Science” (A2A) respondents and Female (A3B) group respondents of 

Gender-wise Classification (A3) supports the factor “College prep courses and related activity (C2D)” in the division of Transitions to 

Higher Education/Career (C2) in Matriculations (C) with the Standard Deviation 1.0797 & 1.0838 the confidence level at 95% are 

0.1610 & 0.1603, the average values 2.5888 & 2.69 and the variance 41.7082 & 40.2928 respectively. The age group of 19 years (A1C) 

of socio profile of the respondents supports the factor “A work-study program(C2G)” in the division of Transitions to Higher Educa-

tion/Career (C2) in Matriculations (C) with the Standard Deviation 1.1021, the confidence level at 95% is 0.1653, the average value is 

2.6829 and the variance 41.0769. The Male (A3A) group respondents of Gender-wise Classification (A3) supports the factor “Life skills 

counseling (C2H)” in the division of Transitions to Higher Education/Career (C2) in Matriculations (C) with the Standard Deviation 

1.1061, the confidence level at 95% is 0.1626, the average value is 2.6375 and the variance 41.9375. 

Regression analysis of Matriculations (C) 

Followed by the socio profile of the respondents (A) and Matriculations (C) factors implemented with the regression analysis. From this 

analysis, it was found that the maximum p value appeared in A3, C2B, which is 9.8397. The lowest p value appeared in A1, C1C, which 

is 1.0270. From this analysis, it was concluded that the values of the factors p value >0.005. Therefore, these factors are not significant. 

Percentage analysis of Classroom-based Learning Supports (D) 

Table 4 illustrates that the analysis of Classroom-based Learning Support, and the current analysis is divided into three divisions. The 

divisions are (i) providing a classroom infrastructure, (ii) providing a broad range of curricular and enrichment opportunities, and (iii) 

providing Technology is available to the classroom. In the classroom infrastructure division, the majority of (27.22%) of the respondents 

state that the institutions have a functioning stated policy for enhancing classroom-based Learning supports. Followed by (25.56%) re-

spondents stated that designated leaders and leaders for enhancing classroom-based learning support are not available in the institutions. 

In the curricular and enrichment opportunities division, most respondents (24.44%) the respondents state that the institutions planned 

health education as a regular part of the curriculum, and the current curriculum planned the instructional processes varied enough to sup-

port personalizing instruction. 

 
Table 4: Percentage Analysis of Classroom-based Learning Support 

  A. Providing classroom infrastructure (D1) 

S.No Particulars Not Yet  Planned 
Recently 

Initiated 

Functional  

a while 

Well 

Equipped  

1 
Is there a stated policy for enhancing classroom-based Learning 

Supports? (D1A) 

39 

(21.67%) 
31 (17.22%) 25 (13.89%) 

49 

(27.22%) 

36 

(20.00%) 

2 
Is there a designated leader/leaders for enhancing classroom-

based learning supports? (D1B) 
46 

(25.56%) 
43 (23.89%) 

28  
(15.56%) 

27  
(15.00%) 

36 
(20.00%) 

3 

Do personnel involved in enhancing classroom-based Learning 

Supports meet regularly as a workgroup to evaluate status and 
plan the next steps? (D1C) 

37 

(20.56%) 
34 (18.89%) 

30  

(16.67%) 

38  

(21.11%) 

41 

(22.78%) 

4 
Is there a written plan for capacity building related to enhancing 

Classroom-based Learning supports? (D1D) 

35 

(19.44%) 
32 (17.78%) 

44  

(24.44%) 

39  

(21.67%) 

30 

(16.67%) 

5 

Are there written descriptions available to give to all stakeholders 

regarding the current classroom-based 

Learning Supports? (D1E) 

44 
(24.44%) 

29 (16.11%) 
34  

(18.89%) 
37  

(20.56%) 
36 

(20.00%) 

B. Providing a broad range of curricular and enrichment opportunities (D2) 

1 
Are the current curricula and instructional processes varied 

enough to support personalizing instruction? (D2A) 

36 

(20.00%) 

43 

(23.89%) 

36  

(20.00%) 

31  

(17.22%) 

34 

(18.89%) 

2 
Is social and emotional learning a specific curriculum item? 

(D2B) 

42 

(23.33%) 

30 

(16.67%) 

36  

(20.00%) 

41  

(22.78%) 

31 

(17.22%) 

3 Is health education a regular part of the curriculum? (D2C) 
41 

(22.78%) 

44 

(24.44%) 

35  

(19.44%) 

33  

(18.33%) 

27 

(15.00%) 

4 Is computer literacy taught? (D2D) 
42 

(23.33%) 
27 

(15.00%) 
35  

(19.44%) 
38  

(21.11%) 
38 

(21.11%) 

C. Technology available in the classroom? (D3) 

1 Computers in the classroom? (Internet? Skype? etc.) (D3A) 
31 

(17.22%) 
41 

(22.78%) 
36  

(20.00%) 
48  

(26.67%) 
24 

(13.33%) 

2 Computer lab? (D3B) 
33 

(18.33%) 

38 

(21.11%) 

33  

(18.33%) 

41  

(22.78%) 

35 

(19.44%) 

3 Computer-assistedinstruction. (D3C) 
34 

(18.89%) 

32 

(17.78%) 

37  

(20.56%) 

40  

(22.22%) 

37 

(20.56%) 

4 Video recording capability? (D3D) 
36 

(20.00%) 
39 

(21.67%) 
39  

(21.67%) 
38  

(21.11%) 
28 

(15.56%) 

5 Instructional TV? (D3E) 
30 

(16.67%) 

39 

(21.67%) 

44  

(24.44%) 

33  

(18.33%) 

34 

(18.89%) 

6 Multimedia lab? (D3F) 
27 

(15.00%) 

49 

(27.22%) 

43  

(23.89%) 

23  

(12.78%) 

38 

(21.11%) 

 

In the technology available in the classroom division, the majority of respondents (27.22%) the respondents stated that the institutions 

planned to build multimedia laboratories, and 26.67%) respondents stated that the computers are functioning in their classroom. At the 

same time, 15.00% of respondents state that the multimedia lab is not available and not yet planned the institution management to build 

the laboratory. (17.22%) Of the respondents stated that there are no computers in their classroom. Overall view identified that below 

(20.00%) of respondents stated that Technology concepts are not implemented in their Learning environment. 
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Descriptive analysis of Classroom-based Learning Supports (D) 

The above-mentioned Table 6 describes the Variance Analysis of Socio Profile of the Respondents and Classroom-based Learning Sup-

ports (D). The Socio profile of the respondents has been divided into three divisions. They are (i) Age-wise Classification of the Re-

spondents (A1), (ii) Institution type-wise Respondents (A2), and (iii) Gender-wise Classification of the Respondents (A3). All three divi-

sions are related to all the divisions of Classroom-based Learning Supports (D) for analysis. 

Descriptive analysis of Socio profile of the respondents (A) and providing a classroom infrastructure (D1) in Classroom-based Learning 

Supports (D) 

Followed by the Socio profile of the respondents (A) and providing a classroom infrastructure (D1) in Classroom-based Learning Sup-

ports (D), relations were analyzed. The age group of 17 Years (A1A), 18 Years (A1B), 20 Years (A1D), The Institution type “Engineer-

ing” (A2B), Male (A3A), Female (A3B) group respondents of Gender-wise Classification (A3) of socio profile of the respondents sup-

ports the factor “Is there a written plan for capacity building related to enhancing Classroom-based Learning supports? (D1D)” in the 

division of classroom infrastructure (D1) in Classroom-based Learning Supports (D) with the Standard Deviation 1.3653, 1.3646, 1.3569, 

1.3597, 1.3597, & 1.3589, the confidence level at 95% are 0.2111, 0.2030, 0.2007, 0.1999, 0.1999, & 0.2010, the average values 3.125, 

3.129, 3, 3.1333, 2.975, & 2.99, and the variance 43.6913, 43.6137, 45.2315, 43.3962, 45.7054, & 45.4488 respectively. The age group 

of 19 Years (A1C), 21 Years (A1E) group respondents of Age-wise Classification (A1) of socio profile of the respondents supports the 

factor “Do personnel involved in enhancing Classroom-based Learning Supports meet regularly as a workgroup to evaluate status and 

plan next steps? (D1C) in the division of classroom infrastructure (D1) in Classroom-based Learning Supports (D) with the Standard 

Deviation 1.4785, & 1.4627, the confidence level at 95% is 0.2218, & 0.2195, the average values are 3.1707, & 3.3428, and the variance 

is 46.6324, & 43.7585, respectively. Institution type “Arts and Science” (A2A) of socio profile of the respondents supports the factor “Is 

there a stated policy for enhancing Classroom based Learning Supports (D1A)” in the division of classroom infrastructure (D1) in Class-

room-based Learning Supports (D) with the Standard Deviation 1.4553, the confidence level at 95% is 0.2171, the average value is 

3.2444, and the variance 44.8571. 

Descriptive analysis of Socio profile of the respondents (A) and providing a broad range of curricular and enrichment opportunities (D2) 

in Classroom-based Learning Supports (D) 

Followed by the Socio profile of the respondents (A), and providing a broad range of curricular, enrichment opportunities (D2) in Class-

room-based Learning Supports (D),the relations were analyzed. The age group of 18 Years (A1B), The Institution type “Arts and Sci-

ence” (A2A), Female (A3B) group respondents of Gender-wise Classification (A3) of socio profile of the respondents supports the factor 

“Are the current curricula and instructional processes varied enough to support personalizing instruction? (D2A) in the division of class-

room infrastructure (D2) in Classroom-based Learning Supports (D) with the Standard Deviation 1.4026, 1.4043, & 1.4096, the confi-

dence level at 95% are 0.2086, 0.2095, & 0.2085, the average values 3.258, 2.9111, & 3.03, and the variance 43.0532, 48.2422, 

&46.52422 respectively. The age group of 19 Years (A1C), The Institution type “Engineering” (A2B), Male (A3A) group respondents of 

Gender-wise Classification (A3) of socio profile of the respondents supports the factor “Is social and emotional learning a specific cur-

riculum item? (D2B)” in the division of classroom infrastructure (D2) in Classroom-based Learning Supports (D) with the Standard De-

viation 1.4260, 1.4227, & 1.4227, the confidence level at 95% are 0.2140, 0.2092, & 0.2092, the average values 3.0487, 3.1666, & 

2.9625, and the variance 46.7763, 44.9294, &48.0248 respectively. The age group of 20 Years (A1D) and 21 Years (A1E) of socio pro-

file of the respondents supports the factor “Is computer literacy taught? (D2D)” in the division of classroom infrastructure (D2) in Class-

room-based Learning Supports (D) with the Standard Deviation 1.4652, & 1.4607, the confidence level at 95% are 0.2167, & 0.2192, the 

average values 3.1515, & 3.2571, and the variance 46.4930, &44.8470 respectively. The age group of 17 Years (A1A) of socio profile of 

the respondents supports the factor “Is health education a regular part of the curriculum? (D2C)” in the division of classroom infrastruc-

ture (D2) in Classroom-based Learning Supports (D) with the Standard Deviation 1.3621, the confidence level at 95% is 0.2106, the 

average value 3.05, and the variance 44.6619. 

Descriptive analysis of Socio profile of the respondents (A) and Technology available in the classroom (D3) in Classroom-based Learn-

ing Supports (D) 

Followed by the Socio profile of the respondents (A) and technology available in the classroom (D3) in Classroom-based Learning Sup-

ports (D), relations were analyzed. The age group of 17 Years (A1A), 21 Years (A1E), The Institution type “Arts and Science” (A2A), 

Male (A3A) group respondents of Gender-wise Classification (A3) of socio profile of the respondents supports the factor “Instructional 

TV? (D3E)” in the division of technology available in the classroom (D3) in Classroom-based Learning Supports (D) with the Standard 

Deviation 1.3401, 1.3510, 1.3518, & 1.3536, the confidence level at 95% are 0.2072, 0.2027, 0.2016, & 0.1990, the average values 3.1, 

3.1714, 3.1888, & 3.125, and the variance 43.2300, 42.6023, 42.3947, & 43.3157 respectively. The age group of 18 Years (A1B), 19 

Years (A1C), and Female (A3B) group respondents of Gender-wise Classification (A3) of socio profile of the respondents supports the 

factor “Computers in the classroom (Internet, Skype, etc.) (D3A) in the division of technology available in the classroom (D3) in Class-

room-based Learning Supports (D) with the Standard Deviation 1.3152, 1.3071, & 1.3123, the confidence level at 95% are 0.1956, 

0.1961, & 0.1941, the average values 3.258, 3.1463, & 3.02, and the variance 40.3693, 41.5471, & 43.4566 respectively. The Institution 

type “Engineering” (A2B) of socio profile of the respondents supports the factor “Video recording capability? (D3D)” in the division of 

technology available in the classroom (D3) in Classroom-based Learning Supports (D) with the Standard Deviation 1.3606, the confi-

dence level at 95% is 0.2001, the average value is 3.1444, and the variance 43.2721. The age group of 20 Years (A1D) of socio profile of 

the respondent supports the factor “Multimedia lab? (D3F)” in the division of technology available in the classroom (D3) in Classroom-

based Learning Supports (D) with the Standard Deviation 1.3693, the confidence level at 95% is 0.2025, the average value is 3.1212, and 

the variance 43.8734. 

Regression analysis of Classroom-based Learning Supports (D) 

Followed by the socio profile of the respondents (A) and Classroom-based Learning Supports (D factors implemented with the regression 

analysis. From this analysis, it was found that the maximum p value appeared in A1, D3A, which is 9.4038. The lowest p value appeared 

in A2, D1B, which is 1.0520. From this analysis, it was concluded that the values of the factors p value >0.005. Therefore, these factors 

are not significant. 

Percentage analysis of the Belief towards mental illness scale (E) 

Table 5 illustrates the analysis of beliefs towards the mental illness scale. In this division arise 21 questions which have been used to 

identify how students are feeling about their psychological well-being and thoughts about mental illness. The majority (57.78%) of the 

student respondents feel that “Mental disorders would require a much longer time to be cured than would other general diseases”. Fol-

lowed by the factors “The behaviour of people who have psychological disorders is unpredictable” and “It might be difficult for mentally 

ill people to follow social rules such as being punctual or keeping promises” occupied second and third place, respectively. 

Descriptive analysis of Socio profile of the respondents (A) and Belief towards mental illness scale (E) 
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The following table 6 describes the variance analysis of Socio Profile of the Respondents and Beliefs towards mental illness scale. From 

the table it was identify that, the age group of 20 years (A1D), Institution type “Arts and Science” Respondents (A2A) and Male (A3A) 

group respondents of Gender-wise Classification (A3) supports the factor  “Mental disorders would require a much longer period to be 

cured than would other general diseases (E2)” of Belief towards mental illness scale (E) with the standard deviation 0.4960, 0.4962 & 

0.4952,  the confidence level at 95% are 0.0733, 0.0740, & 0.0728 the average values 0.7272, 0.6, & 0.5875 and the variance 68.2113, 

82.7152, & 84.3049 respectively. The age group of 17 Years (A1A) and Female (A3B) group respondents of Gender-wise Classification 

(A3) supports the factor “Individuals diagnosed as mentally ill suffer from its symptoms throughout their life (E9)” of Belief towards 

mental illness scale (E) with the standard deviation 0.5003, & 0.4998, the confidence level at 95% are 0.0773, & 0.0739 the average val-

ues 0.7, & 0.59 and the variance 71.4853, & 84.7215 respectively. 

 
Table 5: Percentage Analysis of beliefs towards the mental illness scale 

S.No Particulars Nos Percentage 

1 A mentally ill person is more likely to harm others than a normal person (E1) 89 49.44 

2 Mental disorders would require a much longer period to be cured than other general diseases (E2) 104 57.78 

3 
It may be a good idea to stay away from people who have a psychological disorder because their behaviour is dangerous 

(E3) 
90 50 

4 The term 'Psychological disorder' makes me feel embarrassed (E4) 84 46.67 
5 A person with a psychological disorder should have a job with only minor responsibilities (E5) 89 49.44 

6 Mentally ill people are more likely to be criminals (E6) 92 51.11 

7 Psychological disorder is recurrent (E7) 86 47.78 
8 I am afraid of what my boss, friends, and others would think if I were diagnosed as having a psychological disorder (E8) 88 48.89 

9 Individuals diagnosed as mentally ill suffer from its symptoms throughout their life (E9) 97 53.89 

10 People who have once received psychological treatment are likely to need further treatment in the future (E10) 89 49.44 
11 It might be difficult for mentally ill people to follow social rules such as being punctual or keeping promises (E11) 100 55.56 

12 I would be embarrassed if people knew that I dated a person who once received psychological treatment (E12) 89 49.44 

13 I am afraid of people who are suffering from psychological disorders because they may harm me (E13) 85 47.22 
14 A person with a psychological disorder is less likely to function well as a parent (E14) 90 50 

15 I would be embarrassed if a person in my family became mentally ill (E15) 85 47.22 

16 I believe that psychological disorders can never be completely cured (E16) 94 52.22 
17 Mentally ill people are unlikely to be able to live by themselves because they are unable to assume responsibilities (E17) 91 50.56 

18 Most people would not knowingly be friends with a mentally ill person (E18) 79 43.89 

19 The behaviour of people who have psychological disorders is unpredictable (E19) 102 56.67 
20 Psychological disorder is unlikely to be cured regardless of treatment (E20) 90 50 

21 I would not trust the work of a mentally ill person assigned to my work team (E21) 77 42.78 

 

The age group of 18 Years (A1B) supports the factor “It might be difficult for mentally ill people to follow social rules such as being 

punctual or keeping promises (E11)” of Belief towards mental illness scale (E) with the standard deviation 0.4993, the confidence level 

at 95% is 0.0742, the average value is 0.6774 and the variance 73.7157. The age group of 19 Years (A1C) of socio profile of the re-

spondents supports the factor “The behaviour of people who have psychological disorders in unpredictable (E19)” of Belief towards 

mental illness scale (E) with the standard deviation 0.4970, the confidence level at 95% is 0.0745, the average value is 0.6585 and the 

variance 75.4745. The age group of 21 Years (A1E) of socio profile of the respondents supports the factor “Mentally ill people are more 

likely to be criminals (E6)” of Belief towards mental illness scale (E) with the standard deviation 0.5014, the confidence level at 95% is 

0.0752, the average value is 0.7143 and the variance 70.2006. The Institution type “Engineering” (A2B) of socio profile of the respond-

ents supports the factor “I believe that psychological disorder can never be completely cured (E16)” of Belief towards mental illness 

scale (E) with the standard deviation 0.5008, the confidence level at 95% is 0.0736 the average value is 0.5888 and the variance 85.0712. 

Regression analysis of the Belief towards mental illness scale (E) 

Followed by the socio profile of the respondents (A), analyzed with the Belief towards mental illness scale (E) factors by using a regres-

sion test. From this analysis, it was found that the maximum p value appeared in A2, E11, which is 9.6770. The lowest p value appeared 

in A3, E5, which is 1.0150. From this analysis, it was concluded that the values of the factors p value >0.005. Therefore, these factors are 

not significant. 

5. Results and Discussion 

The objective of the paper is defined as to identify the students’ psychological conflict in the curriculum that promotes school education 

to higher education. To reach the objective in this research, the Likert scaling, Questionnaire, and interviewing methods have been used. 

The questionnaire has been classified into five different divisions. 

In that the divisions’ socio profile, Transition Conflict, and Belief towards mental illness scale are not related to the curriculum, but the 

first two divisions are creating a psychological impact on the students.  

The third, fourth, and fifth divisions were used to understand how psychological conflict is addressed in their curriculum, as well as the 

positive and negative psychological influences they experience. The analysis also explored their expectations from the institution, teach-

ing staff, and society, along with their feelings about psychological well-being and perceptions of mental illness 

5.1 Results and Findings of Percentage Analysis  

Finding 1: Transition Conflict - “Supportive Welcoming” 

From this analysis, it was found that the average of 25.00% to 30.00% of Institutions conduct Welcoming Programming and issue wel-

coming materials. On average, 20.00% to 25.00% of Institutions are not conducting a student welcoming programme. From this state-

ment, it was concluded that students are dissatisfied with the Institutional “Supportive Welcoming” programme. 

Findings 2: Transition Conflict – “Orientation and Follow-up Induction” 

From this analysis, it was found that the average below 30.00% of Institutions are conducting the Orientation and Follow-up Induction” 

and an average of below 25.00% of Institutions are not conducting students 'Orientation and Follow-up Induction” programme. From this 

statement, it was concluded that students are dissatisfied with the Institutional Orientation and Follow-up “Induction” programme. 

Findings 3: Transition Conflict - “Social Supports” 
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From this analysis, it was found that the average was below 35.00% of Institutions conducting the “Social Supports” Programmes. On 

average, less than 25.00% of Institutions are not conducting “Social Supports” Programmes. From this statement, it was concluded that 

students were partially satisfied regarding the institution's “Social Supports” programmes. 

Findings 4: Matriculations - “Grade-to-Grade Articulation” 

From this analysis, it was found that the average of 25.00% to 30.00% of Institutions conduct the Grade-to-Grade Articulation pro-

grammes for transition. On average, 20.00% to 25.00% of Institutions are not conducting articulation programmes. From this statement 

concluded that students are satisfied with the institution's “Grade-to-Grade Articulation” programme. 

Findings 5: Matriculations - “Transitions to Higher Education / Career” 

From this analysis, it was found that the average of 20.00% to 30.00% of Institutions conduct programmes for transitions to Higher Edu-

cation/careers. On average, 25.00% to 30.00% of Institutions are not conducting programmes for transitions to Higher Education / Career. 

From this statement, it was concluded that students are dissatisfied with the Institutional “Transitions to Higher Education / Career” pro-

gramme. 

Findings 6: Classroom-based Learning supports - “Providing a classroom infrastructure” 

From this analysis, it was found that the average of 15.00% to 25.00% of Institutions provide/ recently initiated classroom infrastructure 

for supporting the students' learning. On average, 15.00% to 20.00% of Institutions are not providing/planning classroom infrastructure 

to support the students' learning. From this statement, it was concluded that students are dissatisfied with the Institutional “classroom 

infrastructure”. 

Findings 7: Classroom-based Learning Supports- “curricular and enrichment opportunities” 

From this analysis, it is found that the average of 17.00% to 20.00% of Institutions provide a broad range of curricular and enrichment 

opportunities to support the students' learning. On average, 17.00% to 22.00% of Institutions do not provide a broad range of curricular 

and enrichment opportunities for students' learning. From this statement, it was concluded that students are dissatisfied with Institutional 

“curricular and enrichment opportunities”. 

Findings 8: Classroom-based Learning Supports- “Technology available in the classroom” 

From this analysis, it was found that the average of 20.00% to 25.00% of Institutions provide Technological support for the students for 

learning. On average, 15.00% to 20.00% of Institutions are not providing Technological support for students' learning. From this state-

ment, it was concluded that students are dissatisfied with the Institutional Technology available in the classroom. 

Findings 9: Belief towards mental illness scale 

From this analysis, it was found that the students thought that the term 'Psychological disorder' makes me feel embarrassed, the students 

are afraid of people who are suffering from psychological disorder because they may harm them, and they would not knowingly be 

friends with a mentally ill person. In addition, they are not trusted to work with the mentally ill person. 

5.2 Results and Findings of Descriptive Statistics analysis 

Finding 1: Socio Profile Vs Transition Conflict - “Supportive Welcoming” 

From this analysis, it was found that the factor “Is a special welcoming booklet used? (B1D)” showed the least variance while relating to 

the socio profile of the respondents. 

 

 
Table 6: Descriptive Analysis of Socio Profile of the Respondents 

 

Findings 2: Socio Profile Vs Transition Conflict – “Orientation and Follow-up Induction” 

From this analysis, it was found that the factors “Are introductory presentations made? (B2C)” and “Are new arrivals introduced to spe-

cial people such as the principal and teachers? (B2D)” showed the least variance while relating to the socio profile of the respondents. 
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Findings 3: Socio Profile Vs Transition Conflict - “Social Supports” 

From this analysis, it was found that the factors “Are social support strategies used? (B3A)” and “Are advocates available when new 

arrivals need them? (B3F)” showed the least variance while relating to the socio profile of the respondents. 

 

 
Fig. 2: Analysis of Socio Profile of the Respondents and Transition Conflict 

 

 
Fig. 3: Analysis of Socio Profile of the Respondents and Matriculation 

 

 
Fig. 4: Analysis of Socio Profile of the Respondents and Classroom-based Learning Support 

 

Findings 4: Socio Profile Vs Matriculations - “Grade-to-Grade Articulation” 

From this analysis it was found that the factors “Are students taken on "warm-up" visits? (C1C)” have got three least variances and the 

factor “Is there an early warning and support system for Students having problems adjusting? (C1F)” showed four least variances while 

relating the socio profile of the respondents. 

Findings 5: Socio Profile Vs Matriculations - “Transitions to Higher Education / Career” 

From this analysis, it was found that the factor “College counseling (C2B)” showed the least variance in the socio profile of the respond-

ents. 

Findings 6: Socio Profile Vs Classroom-based Learning Supports - “Providing a classroom infrastructure” 

From this analysis, it was found that the factor “Is there a written plan for capacity building related to enhancing Classroom-based Learn-

ing supports? (D1D)” showed the least variance while relating to the socio profile of the respondents. 
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Findings 7: Socio Profile Vs Classroom-based Learning Supports- “curricular and enrichment opportunities” 

From this analysis, it was found that the factors “Are the current curricula and instructional processes varied enough to support personal-

izing instruction? (D2A)” and “Is social and emotional learning a specific curriculum item? (D2B)” showed the least variance while re-

lating to the socio profile of the respondents. 

Findings 8: Socio Profile Vs Classroom-based Learning Supports- “Technology available in the classroom” 

From this analysis, it was found that the factor “Instructional TV? (D3E)” showed the least variance in relation to the socio profile of the 

respondents. 

Findings 9: Socio Profile Vs Belief towards mental illness scale 

From this analysis, it was found that the factor “Mental disorders would require a much longer period to be cured than would other gen-

eral diseases (E2)” showed the least variance while relating to the socio profile of the respondents. 

 

 
Fig. 5:Analysis of Socio Profile of the Respondents and Beliefs towards Mental Illness Scale 

 

6. Conclusion 

According to the results of the percentage analysis “Transition Conflict” division, the “Social Supports” factor was partially satisfied by 

the students regarding the institutions that conduct “Social Supports” programmes. In the Matriculations division, the students were satis-

fied regarding the institution's “Grade-to-Grade Articulation” programme. According to the results of descriptive analysis the factor “Is 

there a written plan for capacity building related to enhancing Classroom-based Learning supports? (D1D)” in the division of Classroom 

infrastructure in Classroom based Learning Support showed six least Variances and the factor “Is a special welcoming booklet used? 

(B1D)” of “Supportive Welcoming” in Transition Conflict showed five least variances while relating the socio profile of the respondents. 

Based on the findings, it is concluded that Administrators of the Institutions and teachers must concentrate on creating a positive thought 

towards selection of course, curriculum, learning infrastructure, Technological implementation in classroom, future career by using wel-

coming, orientation, skilled teachers’ lectures, Training programmes, enriched laboratory facilities and it should be reduced stigma 

around mental health. In addition, teachers must concentrate on creating the course plan for their handling courses before starting the 

class and the management should concentrate on creating positive thoughts about the course through Welcoming booklet which should 

include curriculum details, career thoughts, achievement of placement, placement recruiters, bridge details, department salient features, 

students and teachers’ achievements etc. The future direction of this paper is to develop a software model that generates a curriculum 

with a unique, standardized structure. This model will include detailed sections on the Course, Course Objectives, Learning Infrastruc-

ture, Technological Implementations such as pedagogy, Outcome-Based Education (OBE) mapping with knowledge levels, and integra-

tion of big data. 
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